
221

Open online language courses: the multi-level 
model of the Spanish N(ottingham)OOC

Cecilia Goria1 and Manuel Lagares2

Abstract. Research into open education has identified a high number of participants 
and unpredictable mixed abilities as factors responsible for the relatively weak 
presence of language Massive Open Online Courses (MOOCs). This contribution 
presents a model for open online language courses that aims to bridge this gap. 
The tangible context is a course in Spanish Language and Culture offered by the 
University of Nottingham: an online course confined within the boundaries of the 
institution and yet exhibiting several pedagogical features typical of MOOCs. Our 
Spanish Nottingham Open Online Course combines cultural content and language 
activities ensuring that language learning is enriched and complemented by informed 
exchanges on a variety of topics related to the Spanish speaking world. The novelty 
of our course rests in its design: a highly structured learning environment that 
facilitates mobility across different language levels and capitalises on community 
collaboration as a way to support unpredictable mixed abilities and cope with a high 
number of participants.
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1.	 Introduction

The purpose of this short contribution is to present the course design model of an 
online language course which will be offered by the University of Nottingham in 
autumn 2015, under the registered trademark of Nottingham Open Online Course 
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(NOOC). The present study is one of the many attempts to address some of the 
issues that have been identified in the literature (Martín-Monje & Bárcena, 2014; 
and references therein) as the causes for the late appearance of language courses 
within the MOOCs movement that has revolutionised the educational scene over 
the last decade. 

The NOOC, titled Spain and Latin America: Transatlantic Crossings (henceforth 
SNOOC), offers a cultural perspective to the theme of people’s migration inside 
the Spanish speaking world, juxtaposed with a related language component. The 
uniqueness of the SNOOC rests in its ambition to cater for three levels of language 
proficiency, namely: 

•	 Level 1: suitable for complete beginners or participants up to CEFR A2 
level; 

•	 Level 2: for participants from CEFR B1 to B2.1; 

•	 Level 3: for those with advanced skills (CEFR B2.2-C1). 

The SNOOC, which is hosted in Moodle, is an eight-week course divided into four 
two-week units. Each unit comprises a cultural and a language tier (2-tier structure), 
and the language tier of each unit is further divided into the three language ability 
levels mentioned above (3-level structure).

The pedagogical model of the SNOOC relates to that of MOOCs in a number of 
ways.

The SNOOC, unlike MOOCs, is not massive but it is expected to exceed by far the 
participant number of a traditional class. Furthermore, in contrast with MOOCs, 
the SNOOC is not offered globally – it is restricted to affiliates of University of 
Nottingham, including the overseas campuses in China and Malaysia. On the other 
hand, the SNOOC shows several of MOOCs’ pedagogical features, as it:

•	 is open in that it has no application prerequisites; 

•	 is based on open dialogues between all participants, tutors and students alike; 

•	 relies on and generates Open Educational Resources (OERs);

•	 is delivered entirely online; 
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•	 is a course, i.e. it includes a taught structure led by MOOC-like roles of 
tutors and facilitators.

As mentioned earlier, the present study aims to deal with some features typical 
of open online learning that appear to be problematic for language learning and 
teaching. The concerns of the SNOOC are: 

1) the high number of participants; 

2) the diversity of the community of participants and the difficulty in 
predicting the participants’ skills and abilities; and as by product of 1) 
and 2):

3) the degree of interaction in the target language required to achieve the 
learning outcomes.

Thus, this study seeks to provide some answers to the following issues:

•	 how to cope with a number of participants that is by far superior to that of 
conventional language classes;

•	 how to cope with mixed abilities and the related unpredictability factor, 
considering that language classes tend to target participants with a similar 
level of language skills;

•	 how to select language content to cater for different language levels and a 
heterogeneous audience;

•	 how to provide the level of interaction in the target language required to 
ensure language improvement, given the high number of learners and the 
different levels of language abilities.

In the following section, the structure of the SNOOC is presented – it is by 
leveraging course structure and activity design that we address the SNOOC’s 
concerns outlined above.

2.	 Methodology

It was mentioned earlier that the structure of our SNOOC is a 2-tier and 3-level 
model, as illustrated in the Table 1 below.
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Table  1.	 2-tier/3-level model

A number of considerations guided the design process. Firstly, we identified the 
main features of our course and, relying on Lane’s (2012) tripartite typology of 
MOOCs, we designed the SNOOC to include:

•	 features of task-based MOOCs: it relies on the participants to perform pre-
defined tasks; 

•	 features of content-based MOOCs: it provides pre-determined content, 
instructions and automated drill-and-practice activities; 

•	 features of networked-based MOOCs: it relies on the community of 
participants for generating content, providing language practice and peer-
feedback.

Secondly, we delineated the characteristics of the SNOOC’s community of 
participants by ensuring that the our design answered guideline questions as in 
Table 2. These questions were informed by the Galley, Conole, and Alevizou’s 
(2014) community indicators framework which identifies four key aspects of 
community experience. These are:

“participation – the ways in which individuals engage in activity; 
cohesion – the ties between individuals and the community as a whole; 
identity – how individuals perceive the community and their place within 
it; and creative capability – the ability of the community to create shared 
artefacts, and shared knowledge and understanding” (Galley et al., 2014,  
p. 379).

Thirdly, we focused on activity design and ensured that: 1) the medium of 
communication within the cultural component is English; 2) resources from the 
cultural tier are adapted for language tasks; 3) a given resource is adapted to 
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create learning activities for the three language levels supported by the SNOOC; 
and 4) each language unit includes linguistic explanations; practice exercises, 
consolidation and interactive tasks.

Table  2.	 Community indicator framework guideline questions (adapted from 
Galley et al., 2014)

The pedagogical significance of these choices is discussed below.

3.	 Discussion: the power of course design 

In this section, we highlight the role of the SNOOC’s model in addressing the study 
questions outlined in section 1.

3.1.	 2-tiers

Within the cultural tier all participants are presented with the same resources 
in English and interact in English as one and the same group. As English is the 
medium of communication, the language competence of the learners is irrelevant 
and subsequently the educational outcomes of this tier are not strictly concerned 
with linguistic achievement. In this way, our model will ensure that 1) the learners 
engage more deeply with the content, given the absence of the language barrier 
effect; 2) all participants gain familiarity with the same content; and 3) community 
cohesion is strengthened.

Points 1) and 2) are significant as deeper engagement and increased familiarity 
with the content are expected to facilitate learning within the language tier. This is 
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achieved by recycling and adapting content of the cultural tier to create the language 
learning activities of the language tier of each unit. Point 3) is significant because 
it is by increasing the sense of community that we encourage our participants to be 
more readily prepared to engage in student-led activities across language levels. In 
this way we aim to address the concerns 1) and 3) presented in section 1. 

3.2.	 3-levels

The three language levels and their related learning outcomes are based on the 
CEFR descriptors and the language content is adapted from the Plan Curricular 
del Instituto Cervantes’ inventory.

Within the language tier, the participants take their own learning path: self-
diagnostic tests and self-perception will help the learners to select the language 
level that best suits their needs. In this way, the model deals with different learners’ 
language abilities (concern 2).

In addition, the language learning resources are shared by all language levels. That 
is, a given resource is adapted to generate language learning materials for each 
language level. By doing so, our design model facilitates 1) mobility across the 
levels, allowing the learners to move up or down a level in accordance with their 
needs; and 2) peer-collaboration across the levels, especially peer-feedback from 
the higher levels of language proficiency to the lower ones. 

The most significant consequence of 2) is the expected increase in the degree of 
interaction in the target language, which is no longer provided solely through the 
tutor-learner exchanges, but also through the additional interaction amongst the 
learners (concern 3).

4.	 Conclusion

In this short contribution we have highlighted the significance of course structure 
and activity design in the context of an open online language course. We have 
contextualised our study within the MOOCs’ scenario, we have raised the 
concerns that justify the study and we have presented our attempt to deal with 
these concerns, namely the SNOOC’s 2-tier/3-level model by which we address 
the issues of:

•	 high number of participants by supporting interaction across levels and 
facilitating peer feedback, especially from the higher to the lower levels;



227

Open online language courses: the multi-level model of the Spanish N(ottingham)OOC

•	 mixed abilities by facilitating mobility across the levels – same resource for 
all levels;

•	 providing the participants with the necessary degree of interaction in the 
target language by strengthening the sense of community and increasing 
community cohesion.

To conclude, by prioritising the alignment between pedagogical approach, the role 
of the community and course structure and activities design, the SNOOC attempts 
to resolve some of the issues that have held the MOOC culture from affecting 
language teaching with the same speed witnessed in other subject fields.

References 

Galley, R., Conole, G., & Alevizou, P. (2014). Community indicators: a framework for observing 
and supporting community activity on Cloudworks. Interactive Learning Environments, 
22(3), 373-395. doi:10.1080/10494820.2012.680965

Lane, L. (2012). Three kinds of MOOCs. Retrieved from http://lisahistory.net/wordpress/2012/08/
three-kinds-ofmoocs/

Martín-Monje, E., & Bárcena, E. (Eds.). (2014). Language MOOCs: providing learning, 
transcending boundaries. Warsaw/Berlin: De Gruyter Open Ltd.

http://dx.doi.org/10.1080/10494820.2012.680965
http://lisahistory.net/wordpress/2012/08/three-kinds-ofmoocs/
http://lisahistory.net/wordpress/2012/08/three-kinds-ofmoocs/


Published by Research-publishing.net, not-for-profit association
Dublin, Ireland; info@research-publishing.net

© 2015 by Research-publishing.net (collective work)
© 2015 by Author (individual work)

Critical CALL – Proceedings of the 2015 EUROCALL Conference, Padova, Italy
Edited by Francesca Helm, Linda Bradley, Marta Guarda, and Sylvie Thouësny 

Rights: All articles in this collection are published under the Attribution-NonCommercial -NoDerivatives 4.0 International 
(CC BY-NC-ND 4.0) licence. Under this licence, the contents are freely available online (as PDF files) for anybody to read, 
download, copy, and redistribute provided that the author(s), editorial team, and publisher are properly cited. Commercial 
use and derivative works are, however, not permitted.

Disclaimer: Research-publishing.net does not take any responsibility for the content of the pages written by the authors of 
this book. The authors have recognised that the work described was not published before, or that it is not under consideration 
for publication elsewhere. While the information in this book are believed to be true and accurate on the date of its going 
to press, neither the editorial team, nor the publisher can accept any legal responsibility for any errors or omissions that 
may be made. The publisher makes no warranty, expressed or implied, with respect to the material contained herein. While 
Research-publishing.net is committed to publishing works of integrity, the words are the authors’ alone.

Trademark notice: product or corporate names may be trademarks or registered trademarks, and are used only for 
identification and explanation without intent to infringe.

Copyrighted material: every effort has been made by the editorial team to trace copyright holders and to obtain their 
permission for the use of copyrighted material in this book. In the event of errors or omissions, please notify the publisher of 
any corrections that will need to be incorporated in future editions of this book.

Typeset by Research-publishing.net
Fonts used are licensed under a SIL Open Font License

ISBN13: 978-1-908416-28-5 (Paperback - Print on demand, black and white)
Print on demand technology is a high-quality, innovative and ecological printing method; with which the book is never ‘out 
of stock’ or ‘out of print’.

ISBN13: 978-1-908416-29-2 (Ebook, PDF, colour)
ISBN13: 978-1-908416-30-8 (Ebook, EPUB, colour)

Legal deposit, Ireland: The National Library of Ireland, The Library of Trinity College, The Library of the University of 
Limerick, The Library of Dublin City University, The Library of NUI Cork, The Library of NUI Maynooth, The Library of 
University College Dublin, The Library of NUI Galway.

Legal deposit, United Kingdom: The British Library.
British Library Cataloguing-in-Publication Data.
A cataloguing record for this book is available from the British Library.

Legal deposit, France: Bibliothèque Nationale de France - Dépôt légal: décembre 2015.


